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Annual review report: Cliff Park Ormiston Academy 
 
Focus of Review 

1. How well do leaders identify and respond to potential areas of weakness? How good is their capacity to improve? 

2. How close is the academy to being outstanding? What does it need to do to achieve this goal? 

3. How well does the academy cater for the needs of students with different levels of prior attainment? 

4. How well does feedback to students encourage them to improve their work?  

5. To what extent are the academy’s mathematics results reflected in a good level of understanding? 

 

Key judgements: 

 Grade: Last Review This Review 

Overall effectiveness Good Good 

Effectiveness of leadership and 

management 

Good Good 

Quality of teaching learning and 

assessment 

Good Good 

Personal development, behaviour 

and welfare 

Good Good 

Outcomes for students Good Good 

 

Summary of key findings: 

 The academy is very well led by its Principal and senior team. Under the same principal, the predecessor school 

moved from inadequate to requiring improvement and after conversion to an Ormiston academy, quickly established 

itself as a good school. This has been achieved by close attention to detail, by honestly acknowledging any 

shortcomings and taking swift action to address them. The academy has a good capacity for further improvement. 

 The achievement of some groups of students is outstanding, notably those whose prior attainment is average or below 

average. The most able students achieve the expected grade of at least B in most subjects, and rarely fall below a C 

grade. However, they do not get as many A* and A grades as they should. For this reason, achievement overall is 

judged good. For students currently in the school, progress for the most-able is improving. In mathematics, for 

example, students at all levels show a good knowledge of understanding of mathematical concepts but the most able 

are beginning to apply this understanding to tackle the most challenging work. 

 Teaching and the quality of feedback to students is mostly good. This does not fully explain how some groups make 

such strong progress. There are two other critical factors. One is the outstanding curriculum that allows nearly all 

students to gain at least eight relevant qualifications. The other is the excellent system of support and intervention, 

which means that disadvantaged students, disabled students and those with special educational needs make much 

better progress than similar students in other schools nationally. 

 The quality of teaching, learning and assessment in regular lessons is good but not yet outstanding. It does not provide 

enough of the incisive questioning or rigorous feedback that the most able students need to extend their analytic, 

evaluative and creative thinking to the highest levels. More generally, feedback to students provides broad guidance to 

students on how to improve their work, but it is not always specific enough about how students should respond. 

Improving these aspects of the academy’s work is the most important priority in the quest for an outstanding overall 

grade. 

 Behaviour in the academy is much improved and is now good. In many lessons, students have very positive attitudes: 

they try hard and take pride in all their work. In the small minority of lessons where teaching requires improvement, 
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most students retain their enthusiasm, but a small minority lose interest and this occasionally leads to low-level 

disruption. It is noticeable that students’ attitudes and behaviour improve as they move up the school, showing the 

impact of the academy’s strong systems for ensuring students’ personal development and welfare.  

 The academy has a good programme of personal, social and health education and it gives appropriate attention to 

developing British values and countering extremism. However, it does not make as much use as it might of displays 

around the school to keep issues in students’ minds. 

Information about this academy: 

Cliff Park Ormiston Academy is an average-sized secondary school. It joined the Ormiston Academies Trust during 

2013/14, so the 2015 examination results will be the first accredited to the academy. It has not been inspected as an 

academy. Its predecessor, Cliff Park High School, was last inspected in July 2013, when it was judged to require 

improvement. 

Most students are White British. Very few students are at an early stage of learning English.  

The proportion of students who are disabled or have special educational needs is well above the national average. There 

are 43 students with statements of special educational needs and 116 who require lower levels of support and intervention. 

The proportion of students eligible for the pupil premium is above average. Pupil premium is extra funding provided by the 

government to support the education of different groups of students, including those known to be eligible for free school 

meals. 

Some students from Years 10 and 11 attend alternative vocational options provision at Great Yarmouth College of Further 

Education and Nexus Training. 

The academy’s 2015 GCSE results meet the government’s floor standards, which define the minimum expectations for 

attainment and progress. 

Information about this review: 

The review team visited 40 lessons, taught by 40 different teachers. Several of these lessons were observed jointly with 

members of the academy’s leadership team. As well as observing, reviewers took the opportunity to look at students’ work 

from previous lessons and ask them questions about their work and their understanding of the lesson. 

Meetings were held with senior leaders and groups of students, governors, middle leaders, teachers and learning support 

staff. A range of academy documentation was examined, including self-evaluation reports, the academy improvement plan, 

anonymised performance management records, various incident logs and the single central record of safeguarding checks. 

What does this academy need to do to improve further? 

 Develop a programme to develop the skills of good teachers to enable more of them to become outstanding, and 

which provides a clearer role for heads of department in the improvement of teaching. 

 Improve the proportions of A and A* grades achieved by the most able students across a wide range of subjects by 

incorporating into lessons the incisive questioning or rigorous feedback that the most able students need to extend 

their analytic, evaluative and creative thinking to the highest levels. 

 Make better use of displays and other media to keep issues of equality and spiritual, moral, social and cultural 

development in students’ minds. 

Effectiveness of leadership and management: 

The Principal sets an excellent example of the culture of high expectations, respect and tolerance he requires from staff and 

students. Under his leadership, an inadequate school has been replaced with one that is striving to move from good to 

outstanding. Leaders and governors are united in their ambition to achieve this ultimate goal. They have improved 

outcomes to the point where many groups make excellent progress, the great majority of teaching is good and students’ 
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personal development, welfare and behaviour are very good in most cases. The next steps are to secure more outstanding 

teaching and to fulfil the potential of the most-able students. 

A comprehensive system for monitoring all aspects of provision means that senior leaders and governors are well aware of 

the academy’s strengths and weaknesses. There is no question of trying to hide bad news. Instead, areas for improvement 

are identified and acted upon swiftly. Leaders can point to several areas where improvements have already been made, 

thereby demonstrating their good capacity to secure necessary improvements. 

One of the most impressive successes has been to raise the achievement of students who have previously not been 

successful in their studies. Students with low attainment on entry now make progress that is far above similar students 

nationally. The gap in attainment between disadvantaged students and others in the academy has been reduced to less than 

half a grade per subject, compared to a gap of well over a grade per subject nationally. As a result, disadvantaged students 

at Cliff Park achieve much better outcomes than similar students nationally. This has been achieved through well organised 

and consistent teaching, intelligent decisions about the curriculum and a comprehensive and effective system for identifying 

students at risk of failure. Rapid interventions ensure that no student is left behind. 

The level of challenge provided by the governing body has been increased under the current Chair of Governors. Close 

attention is paid to the performance of different groups of students, including disadvantaged students, boys and girls, 

disabled students and those with special educational needs and, latterly, the most able. Recently, governors have questioned 

how well the academy environment promotes equal opportunities and tolerance, students’ understanding of British values 

or their spiritual, moral, social and cultural understanding. As a result, leaders are beginning to address the issue. 

The leadership of teaching and learning is good. Inadequate teaching is not tolerated and systems have been put in place to 

establish consistently good teaching. At any one time, there may be a few teachers whose performance is less strong, but 

these are helped to improve through appropriate challenge and support. Rigorous performance management ensures that 

pay increments are not granted where they are not warranted. 

Teachers at different stages of their career are positive about the support they receive to develop their teaching. They are 

positive about a programme of coaching that enabled them to observe teachers in other areas of the academy and learn 

from their good practice. They feel well supported by leaders and speak positively about the support they have received to 

improve teaching or for them to develop in their roles. The academy has helped teaching assistants to become qualified 

teachers and classroom teachers to take on middle leadership roles. 

Having improved teaching to the point where it is typically good, the next step for the academy is to secure more 

outstanding teaching. Currently, there is not enough of the incisive questioning or rigorous feedback that the most able 

students need to extend their analytic, evaluative and creative thinking to the highest levels. The leadership of teaching and 

learning is not sufficiently focused on this higher goal. 

Middle leaders say that senior staff have high expectations of them and that they are well supported in their roles. They 

carry out regular monitoring as part of the academy’s monitoring cycle that feeds into academy development planning. They 

analyse outcomes in Year 11 results and ensure plans are in place for improvements. They help to develop teaching skills 

within their departments. However, their expertise is not being brought sufficiently to bear on increasing the amount of 

outstanding teaching in their subjects.  

The academy provides an outstanding broad and balanced curriculum, which has an impact on student outcomes together 

with their personal development. Through the curriculum students are inspired to reach their potential and this is reflected 

in recent outcomes. Some subjects are taught in mixed ability groups and others in sets based on prior attainment, but all 

have literacy and numeracy at the core.  

Students begin to specialize in Year 9 by making a guided choice from a range of GCSE subjects as well as the vocational 

options of construction, child development and hairdressing. The choice is rich: students can study French, German or 

Spanish; separate or combined sciences; dance, drama or music. The academy ensures that all students follow a programme 

that meets their needs while maximizing the number that will count towards the government’s attainment and progress 

measures. The academy also provides one-year ‘rescue’ courses, for example in Media Studies, that allow students who 

seem likely to fail in one of their options to make a late switch to another subject. As a result most students gain at least 
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eight qualifications. This plays an important part in securing above-average achievement for students with low prior 

attainment. 

Provision for disabled students and those with special educational needs is outstanding. The area is very well led by an 

experienced coordinator. Teaching assistants are either allocated to subject areas or focus on student intervention and 

one-to-one support. Their training and expertise is developed through the academy’s professional development programme 

and support in a neighbouring academy. Transition with the local cluster of primary schools is well established and enables 

the accurate identification of students who will benefit from RISE (Recovery Inclusion Support Enjoyment), a nurture group 

for students in Years 7 and 8. The intervention programme ‘Bridge’ includes strong support to accelerate reading. Literacy 

intervention through the ‘personal best’ programme is accessed by 145 students. This intervention and support programme 

is the key driver in the good progress for students who have low attainment on entry. 

Students feel safe and well cared for because safeguarding is effective. The child protection arrangements are well 

established leading to an appropriate level of referals. Leaders and staff take appropriate action to identify students who 

may be at risk of neglect, abuse or sexual exploitation, reporting concerns and supporting the needs of those students. The 

single central record of employment checks has recently been updated to take account of new guidance. Health and safety 

procedures are effective. 

Quality of teaching, learning and assessment: 

Teaching is usually good or better. The academy has introduced a learning platform to help teachers to plan lessons and 

this has supported consistency across the school. Teachers use the learning platform to share with students what they are 

learning in the lessons. Students say this is helpful as they see this in most lessons.  

The common approach to planning supports the development of literacy across the school because it includes a focus on 

subject-specific vocabulary being developed in lessons. Reading, writing and communication are developed across the 

curriculum. Subject content is introduced progressively to consolidate and deepen students’ knowledge, understanding and 

skills. 

In most lessons, teachers use time productively. They strike a good balance between teacher-led activity and independent 

work by students. During the independent work, teachers monitor students carefully and use the information gained to 

modify their subsequent teaching, for example by helping students who are finding the work difficult. In the best cases, 

teachers also provide additional challenge for the most-able students to help them reach their full potential, but this is not a 

consistent feature. Sometimes students could complete harder work or be asked questions which would deepen their 

thinking or understanding.  

A small minority of teaching requires improvement. Senior and middle leaders are aware of this and have appropriate plans 

in place to ensure all teaching is good. It is less clear how they intend to make more teaching outstanding. 

Relationships in lessons are strong. Teachers expect and encourage positive attitudes among students. Wel-established 

routines support students’ learning. As a result, most students are keen to deepen their knowledge, understanding and 

skills and to improve their work.  

Work is marked regularly and provides students with regular feedback, though it is not always specific enough for the 

students to know how to respond. Leaders recognize this and have introduced a new marking and feedback policy which 

sets clear expectations of teachers across the academy. However, it is too soon to evaluate the impact of this change. 

Students are assessed regularly and the information is used to highlight students who may need additional support. 

Interventions are carefully planned to tackle gaps in the learning of students at risk of underachievement, who receive a 

wide range of help. This includes additional sessions with teachers in English, mathematics, science and information and 

communications technology, as well as a wide range of support from well trained teaching assistants. The impact of these 

can be seen in the improved outcomes at the end of Year 11 and in the good progress in other year groups. 

Disabled students and those who have special educational needs receive extra help in lessons or small groups. Their 

progress is carefully tracked to ensure that they make gains in their learning. This supports their good and improving 
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progress across the academy. Teaching assistants are deployed effectively in many lessons. They are aware of the need to 

get students to think for themselves, rather than to do their work for them. 

Disadvantaged students are well supported and the academy ensures they receive personalised programmes of support 

according to their needs to help them to achieve well. This is supporting their improving progress and gaps narrowing 

between these students and their peers in the academy.  

 

Personal development, behaviour and welfare: 

Behaviour in the academy is much improved and is now good. This was evident in lessons, movement in the corridors and 

social areas and at break and lunchtime. Students’ personal development and welfare are good. The academy is effective in 

promoting these features. As a result, attitudes and behaviour improve as students move up the academy. 

Students are polite and welcoming, helpful and respectful towards adults and each other. They dress smartly and take pride 

in their appearance. They feel that Cliff Park is a good school and that it has improved rapidly since becoming an academy. 

Students feel teachers are supportive, inspiring and want students to do well. They feel teachers in the main are interested 

in them and they listen to students and want to help them. Their pride in the academy is evident.  

This strong ethos means that students’ behaviour around the site and in lessons is very good. Their attitudes to learning are 

usually good and often outstanding, and this contributes to their good learning and progress. On the few occasions where 

teaching is less strong, most students retain their enthusiasm, but a few lose interest and this occasionally leads to mild 

disruption. Nevertheless, the academy remains an orderly environment. 

The programme for spiritual, moral, social and cultural development (SMSC) is well established and effective in promoting 

an understanding of values and ethics. SMSC is a timetabled lesson in Years 7 to 11, taught by specialists. Topics covered 

complement the provision embedded in other subjects, which has been carefully audited. The comprehensive programme 

includes healthy eating, sex education, fund raising and community work  

The academy keeps a racist incidents log and actively promotes tolerance and empathy for other cultures. There is clear 

guidance in place for staff to promote British Values and to counter extremism, which are built into the SMSC programme 

that includes political understanding and British government. There is a strong emphasis on democracy, the rule of law and 

individual liberty together with the understanding of cultural diversity. However, the academy does not make as much use 

as it might of displays around the building to keep these issues in students’ minds, such as: personal safety; attitudes to 

lesbian, gay, bisexual and transgender people; or understanding of the range of cultures they might experience in other 

areas of the country. 

Students are confident, mature and articulate about their views of the academy. They welcome the increase opportunities 

now available for student participation, such as becoming student leaders and taking on a number of roles and 

responsibilities. The students think highly of the extra curricula and enrichment programme provided. The academy has 

some strong links with local business and with schools in Kenya and Morocco. 

Students are given impartial information, advice and careers guidance as they move up the school. In Key Stage 4 they are 

prepared well for post-16 opportunities including through links with the local further education and sixth-form colleges, and 

the University of East Anglia. Year 10 students have a one-week work experience placement. Year 11 students are given 

interview and CV writing techniques. As a result, all students last year progressed to employment, education or training. 

Generally students feel very safe and bullying is rare and dealt with quickly and fairly by staff. There are adults other than 

teachers supporting students such as a dedicated Police Community Support Officer and an ‘Engage’ family worker. 

Students receive good support and counselling from staff and the form tutor plays a significant part in this. The ‘children’s 

coach’ scheme continues to develop and be an area of support and enrichment where younger vulnerable students have 

senior student mentors. 
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There is a clear behaviour and rewards policy in place that is providing consistency across all areas this includes a praise, 

expectations and consequences grid and a credits reward system. Students and support and teaching staff recognise this 

improvement in behaviour and the impact it is having. The introduction of a ‘restorative justice’ programme is helping 

support and sustain this improvement in behaviour. Fixed term exclusions have dropped from previous years. Internal 

isolation to the inclusion unit has dropped by a third.  

The full time attendance officer provides support to families and students to ensure better attendance as well as improved 

student punctuality. Attendance in 2014-15 was in line with the national average. Persistent absence is below the national 

average. 

Outcomes for students: 

The academy’s track record on student outcomes is good. Its GCSE results to date and its internal assessments show that 

achievement is good across a wide range of subjects and for all groups of students. Students’ average attainment on entry is 

between a term and half a year behind that of all students nationally. The academy works hard in Key Stage 3 to close this 

gap so that students have a strong basis for their GCSE studies. In the last two years, the proportion of students gaining 5 

or more A*-C grades, including English and maths, has been in line with the national average. 

Data supplied by the academy suggests that the progress of current students is good in most subjects, and for all groups of 

students including disadvantaged students, disabled students and those with special educational needs. The academy 

monitors the progress of students who attend off-site alternative provision, which is good. For English and mathematics, the 

assessments indicate that progress is good for all groups, except the most-able students in English, where progress is not in 

quite in line with national expectations.  

These assessments are consistent with the evidence from lesson observation, work scrutiny and discussions with students. 

Of the 40 lessons visited, 29 provided evidence of students making consistently good progress over time and developing 

secure knowledge and understanding. In a few cases, the progress was outstanding. In the lessons where students’ progress 

required improvement, a common issue was that students were given less time to work independently to consolidate or 

extend their learning. 

Officially, the 2014 GCSE results were credited to the predecessor school. However, they help to demonstrate the rapid 

improvement under the current leadership. The 2014 results were very good, with students achieving nearly a grade higher 

per subject than would be expected given their starting points. Value-added scores, which measure progress across all 

subjects, were strong for all groups, including disadvantaged students. The proportions making and exceeding expected 

progress were high in English and mathematics.  

The 2015 GCSE results were not quite as strong but still very good in many respects. On average, students achieved two 

thirds of a grade higher per subject than would be expected given their starting points. From each level of prior attainment, 

the proportion of students making at least expected progress in English and mathematics compared favourably with national 

figures for 2014. However, across most subjects, including English and mathematics, the most able students gained fewer A* 

and A grades than might have been expected. Internal assessment data shows that progress to date for students currently 

in Years 8 to 11 is also not quite as strong for the most-able, though there are signs in lessons that this issue is being 

addressed.  

Progress is good and improving in most subjects. For example, the rate of progress in mathematics increased slightly in 

2015. Among current students, students show good levels of mathematical understanding that explain the upward trend in 

mathematics. The main exceptions over the last two years have been English Literature, Religious Education (RE) and Core 

Science.  

Senior leaders have already identified the reasons and are taking appropriate action. In previous years, improving English 

Language outcomes was such a priority that students were not fully prepared for the English Literature examination. 

Among current students, the full English Literature specification is being covered and results in 2016 are on track to 

improve. Core Science results had previously been affected by staffing issues that have now been resolved. Students’ 

weaker progress in RE is caused by the policy of entering nearly all students for the RE examination even though it is 
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allocated less than half of the usual teaching time. This raises the status of the subject. The policy is justified because of the 

way RE plays such a strong role in students’ good spiritual, moral, social and cultural development. 

Ormiston review team: 

Lead reviewer: Stephen Abbott  

Team reviewer: Susan Blakemore Team reviewer: Eric Winstone 

 


